Dundee City Council Education Department

MANAGING DISRUPTIVE
BEHAVIOUR

%uidelineds‘
= .#_

March 2006

i -

s ———



Managing Disruptive Behaviour Guidelines - Page 2

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 3

Contents
Section Title Page Number
1 Introduction 5
2 Supporting and Developing Learning and Teaching 7
3 Supporting Children and Young People 9
4 Staff Development and Support 15
5 Roles and Responsibilities 17
6 Monitoring and Evaluation 19
7 Summary of Action Points 21
Appendices
1 Staff Development Menu for all Staff 23
2 The Stages of Assessment and Intervention 25
3 Exclusion from School 35
4 Offsite Provision 41
5 Glossary of terms and abbreviations 45
6 Bibliography 47

NOTE: All references to ‘parent’ in these Guidelines are intended to be read as ‘parent or carer’.

Date of publication: March 2006

Review date: March 2008

Officer responsible for review: Head of Support for Learning

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 4

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 5

Section 1 INTRODUCTION

1.1

1.2

1.3

1.4

The Scottish Executive report ‘Better Behaviour — Better Learning’ recognised that disruptive and
unacceptable behaviour is one of the most significant and pressing issues facing schools in
Scotland at this time. It is equally true that HMIE reports, parent and pupil surveys and self-
evaluation audits provide positive evidence of good quality ethos and relationships in our schools in
Dundee. Research evidence confirms that the significant majority of pupils engage well with their
work and present little or no significant disruption to the learning in the class. However, evidence
from schools confirms that a significant number of pupils cause low level disruption while a much
smaller group is presenting in a more disruptive and unacceptable way.

Dundee City Council Education Department is committed to tackling those pupils who cause low
level disruption, and also those who present more serious disruptive behaviour, by providing a wide
range of support for staff, pupils and, where appropriate, parents. Already some very good practice
exists in our schools and good support is currently available from a range of agencies and services.
This will continue to form the basis on which a core programme of support is made available to and
shared among schools.

The Education Department Plan 2005-08, ‘Learning Together in Dundee’, seeks to address the
spectrum of disruptive and unacceptable behaviour through two main projects. The first of these,
‘Supporting and Developing Learning and Teaching’, seeks to develop more positive and effective
classroom relationships between pupils and teachers. The second, ‘Supporting Children and
Young People’, seeks to address the more specific learning needs of individual pupils.

Action Point:

1. All schools will be expected to incorporate the projects ‘Supporting and Developing
Learning and Teaching' and 'Supporting Children and Young People’into their next
School Development Plan.

The Department's first guidelines in this area, approved by the Education Committee in 2001,
concentrated on supporting pupils with social, emotional and behavioural difficulties (SEBD).
Following a full evaluation of that document in 2003, and then the activities of a short-life working
group on the development of strategies to deal with low level disruption, these revised guidelines
have now been produced. The key elements are:

Section 1 Introduction

Section 2 Supporting and Developing Learning and Teaching
Section 3 Supporting Children and Young People
Section 4 Staff Development

Section 5 Roles and Responsibilities

Section 6 Monitoring and Evaluation

Section 7 Summary of Action Points

Appendix 1 Staff Development Menu for all Staff
Appendix 2 The Stages of Assessment and Intervention
Appendix 3 Guidelines on the use of Exclusion
Appendix 4 offsite Provision and the Options Group
Appendix 5 Bibliography
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Core Principles

1.5

1.5.1

1.5.2

1.5.3

1.54

1.5.5

1.5.6

1.5.7

Underpinning the whole of this document are seven core principles:

Individual Needs

Dundee City Council Education Department is committed to providing for all pupils, within the
context of the Standards in Scotland’s Schools Etc. Act 2000, a progressive education appropriate
to their needs, which is provided in a setting where they are valued and safe.

Equal Opportunity

All pupils have an equal opportunity to achieve their full potential, to have the highest expectations
set for them and to have their achievements valued in the environment which suits them best.

Inclusion

Almost all pupils will be educated within a supported setting in the mainstream environment. For
pupils who present very difficult behaviour, and who might have SEBD, schools will devise
appropriate onsite behaviour support programmes, both within mainstream classes and as part of
alternative curricular provision.

Partnership

Quality provision for meeting the needs of pupils is best achieved within the context of a positive
partnership between pupils, parents, schools, the Education Authority, support services and other
agencies working with young people. It is recognised that meeting all needs will require a range of
provision, from mainstream school to residential setting.

Staff Training and Development

The Education Department is committed to a continuing and responsive staff training and
development programme (Appendix 1) to enable staff to support all pupils whose behaviour is
disruptive.

Staged Intervention

The Education Department’s Stages of Assessment and Intervention (Appendix 2) is the framework
that describes the nature and degree of difficulty of a young person's additional support needs, in all
areas including behavioural difficulties.

Planning and Review

All provision for pupils whose behavioural difficulties are assessed at stage 3 or above of the Stages
of Assessment and Intervention will be set out in an Individualised Educational Programme (IEP)
shared and agreed with parents and the young person and incorporating review and evaluation
procedures to gauge progress and inform future planning. Some pupils with complex, multi-agency
interventions supporting their education will also have a Co-ordinated Support Plan (CSP).

Action Point:
2. All staff responsible for supporting young people with behavioural difficulties
will be made aware of, and will apply, the seven core principles.

Dundee City Council Education Department
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Section2 SUPPORTING AND DEVELOPING LEARNING AND TEACHING

2.1

2.2

23

24

2.5

2.6

Irritating, low level, constant disruption is both frustrating and stamina-sapping. Most young people
are prone at some time to displays of inappropriate behaviour; some children demonstrate it
regularly and frequently.

Such disruption does not come solely from children with SEBD. It describes the demanding
behavioural tendencies teachers still say they meet most often - minor cheek, general unruliness,
not being prepared for work, distraction of others, etc.

Effective classroom management techniques offer the best chance of tackling this problem. The
Education Department has undertaken significant work in recent years in the area of positive
behaviour management, encouraging the development of an appropriate, motivating curriculum,
allied with positive praise and reward systems.

‘Supporting and Developing Learning and Teaching’ is the first of three broad objectives in the
Department Development Plan: 2005-08. It promotes practical strategies that emphasise the links
between consistent positive approaches to managing disruptive behaviour and key principles of
effective learning which will in themselves reduce that behaviour. Where learning and teaching
approaches are flexible and are geared to meet a range of pupil needs, there is conclusive research
evidence that pupils engage better with their work, classroom relationships are stronger and
disruptive behaviour is significantly reduced. These strategies are seen to be particularly effective
in addressing low-level disruption.

It is recognised that there are very strong links between the aims and principles contained in the
original 'Learning Together in Dundee’ (LTiD) programme and managing behaviour. LTiD offers a
strategy for developing better learning and teaching and building better relationships between
teachers and pupils. This enables both teacher and pupil to be partners in the learning process
creating a climate of positive behaviour.

LTiD has also developed a strategy to provide staff development opportunities for taking forward the
elements of the LTiD programmes.

_/ Action Points: N\

3. The LTiD programme is now Dundee City Council policy and will be extended to
include all staff in all schools over the next three years.

4. A range of publicity materials should be created aimed at pupils, staff and parents
emphasising the links between learning and behaviour.

5. Pupil peer support approaches should be further developed in all schools.

A
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Section3 SUPPORTING CHILDREN AND YOUNG PEOPLE

3.1

3.2

3.3

3.4

3.5

3.6

3.7

3.8

3.9

‘Supporting Children and Young People’ is the second broad objective in the Department
Development Plan. It recognises that some pupils have more deeply rooted, at times severe and
often highly specific SEBD that give rise to regularly disruptive behaviour, which has an
unacceptable impact on the progress of pupils' learning and on the morale of staff and pupils.

Children with SEBD are individuals with individual needs. The term 'SEBD' is open to subjective
application and it lacks precision. It also does not explain behaviour. Nevertheless, it has some
use: it tells us that a young person is displaying behaviours which are concerning to a number of
adults, and that these are sustained. The term indicates that a person has difficulty forming
relationships, with other young persons and/or adults, and can only respond to social situations in a
very limited way. This can create a barrier to learning.

Children and young people with SEBD are, therefore, in general, those:

e whose behaviour challenges the school’s authority system and for whom the measures of pupil
management ordinarily available over an extended period prove insufficient to bring about
patterns of behaviour acceptable to the school; and

¢ whose emotional welfare gives rise to concern, and for whom the measures of support and
pastoral care ordinarily available over an extended period prove insufficient to reduce that
concern to manageable levels.

Children and young people require different kinds and degrees of support. Such support most
appropriately comes first from the school, where the teaching staff know both the history and current
nature of the child, and can access the expertise and specialist knowledge of the Support for
Learning team.

The authority must be able to rely on each individual school to utilise its resources to devise an
alternative programme. This may involve a combination of individual or small-group work, or
permanent withdrawal from certain subjects, input from specialist teachers or other support staff. In
rare cases, a time-limited part-time programme might be beneficial.

In order to respond confidently and effectively to such behaviour the school needs to ensure that
staff can deploy a range of practical de-escalation strategies, have clear advice to follow and
accessible support at hand.

Action Point:

6. Staff development will be available on aspects such as de-escalation and anger
management strategies in order to address unacceptable behaviour arising from
pupils' severe behavioural needs.

A number of schools have introduced very successful support bases for pupils who are unable to
cope with the mainstream classroom situation and who need to be removed from the classroom for
the benefit of themselves and other pupils. This allows them to work with skilled staff to consider
their behaviour and plan their return to the mainstream class. The characteristics of an effective
support base are outlined below.

While exclusion (Appendix 3) is an appropriate sanction in response to some incidents, it must not
be seen as an easy answer for this group of pupils whose behaviour is a consequence sometimes
of very complex and interwoven factors - domestic upheaval, inappropriate parenting, diagnosed
mental disorders, etc. These factors explain rather than excuse their behaviour.

Increasingly, and very much in line with Scottish Executive thinking spelt out in a whole series of
policy statements and Acts of Parliament - 'For Scotland's Children’, 'It's Everyone's Job To Make
Sure I'm Alright', 'Count Us In', the ‘Education (Additional Support for Learning) (Scotland) Act 2004’
- we require to adopt a multi-agency approach to our work with these young people at the sharpest

Dundee City Council Education Department
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end of the spectrum. Through Joint Action Teams in the secondary sector, this work has
commenced well and will continue to develop.

Only in the most extreme cases, and usually when all other options have been tried and have
proven ineffective, should alternative provision be considered. This is very much in line with section
15 of the 'Standards in Scotland’s Schools Etc. Act 2000, which makes it clear that Education
Authorities and schools are expected to provide mainstream education for all youngsters unless
there are exceptional circumstances which prohibit it.

The Education Department has limited offsite facilities for pupils of all ages and stages (Appendix
4). It also has agreed arrangements with independent organisations to make alternative provision
for young people approaching the end of their compulsory school career. Access to alternative
arrangements is via the department-led, multi-agency Options Group.

Planning to support pupils with behavioural difficulties

3.12

3.13

3.14

3.15

3.16

3.17

3.18

3.19

3.20

The most common integrated planning mechanism used to support children and young people with
significant additional support needs is the IEP, including those with SEBD. The Education
Department will continue to develop the IT framework which will facilitate the development and
implementation of IEPs.

A small number of children and young people will have enduring additional support needs arising
from complex or multiple factors which require a high degree of co-ordination of support from
Education Authorities and other agencies.

In accordance with the 'Education (Additional Support for Learning) (Scotland) Act 2004', the CSP is
the high-level statutory planning instrument for such pupils.

The CSP, together with the pupil’s IEP, details the proposed methods and intensity of support and
the intended educational outcomes of that support. Parents and pupils are invited to make their
views known and these are noted and taken account of in taking forward the planned programme of
support.

When issued the CSP becomes a legal document which is subject to a formal annual review. The
CSP may be subject to appeal to the national Additional Support Needs Tribunal.

For more details on the application of IEPs and CSPs in the context of the 'Education (Additional
Support for Learning) (Scotland) Act 2004', staff are referred to the national Code of Practice
published in August 2005. Every educational centre has a printed copy and it is also available
online at www.scotland.gov.uk/Resource/Doc/57346/0016754.pdf

It will be possible for a pupil to be at stage 5 and not have a CSP. The formal planning document
for such a pupil will remain the IEP.

The IEP/CSP will involve consultation with parents and formalised input from various agencies. It
will contain details of a planned programme of personal and social development and behaviour
management with supported interaction with other children and adults. The school and supporting
agencies will decide to what extent this can occur in mainstream classes, or how much individual
and group work is necessary to meet the child’s needs. In exceptional cases, the child may be
recommended for offsite or residential provision.

The IEP/CSP is likely to specify at least some of the following provisions to an appropriate degree:

e Physical environment

» mainstream integration for as much of the timetable as behaviour allows, otherwise small
group and individual work in an appropriate setting; or

a setting where individual and small group teaching is the norm; or

a highly specialised small group teaching environment on a full-time basis; or

a residential environment for the child with consistent management by all adults involved
with the child’s care and education

YV VY
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Curriculum

» mainstream curriculum based on national guidelines, substantially differentiated; and/or

» regular opportunities to experience small group work in areas such as managing conflict,
making and keeping friends, self-esteem, and awareness of own feelings and those of
others; and/or

» intensive teaching of the skills of social interaction, using modeling, role-play and video
feedback methods

Level of support

» an enhanced level of support for appropriate parts of the school day; and
» care and education arrangements as complementary parts of a total planned programme

Level of specialised support agencies

» input from teaching staff skilled in managing the curriculum required; and

» input from teaching staff skilled in managing behavioural difficulties; and

» an enhanced role for relevant staff working closely with parents in relation to support and
intervention

Action Point:
7. Practical training activities will be made available to all staff to help them
implement the Stages of Assessment and Intervention and use an IEP.

Onsite Behaviour Support

3.21

3.22

3.23

The number of children in nursery schools who require intensive support because of disruptive
behaviour may be lower than in primary and secondary schools, but their needs are at least as
great as any older pupil. A key focus in nursery is on supporting young children’s emotional,
personal and social development and on providing effective early intervention for children whose
behaviour requires additional support. Of key importance is working effectively with parents to
develop consistent and shared approaches to managing disruptive behaviour at home and in the
nursery. Current examples of onsite support for young children’s behaviour are:

e the three Sure Start Early intervention Programmes at Ardler, Woodlea and Kirkton
Nurseries

e the specialist outreach service available from Frances Wright Pre-School Centre (FWPSC)

e the support provided for the home to nursery transition by the Pre-School Home Visiting
Service (PSHVS)
e the ‘Communicating with Children’ programme developed and delivered by the Dundee

Educational Psychology Service (DEPS) to promote effective communication between staff,

young children and their parents
e theindividualised nursery programmes being developed to provide appropriate support to
children with behavioural difficulties

There is a clear expectation that all primary and secondary schools will have arrangements in place
to offer alternative curricular provision onsite to pupils who require it in order to be able to sustain
their place in mainstream education.

The need for onsite support and its specific nature might differ from sector to sector, school to
school and pupil to pupil. The degree of curriculum flexibility required and the duration of any
support will depend on the requirements of each individual pupil, set out in an IEP and, if necessary,
a CSP, following consultation with parents and the pupil. Where onsite support includes the
provision of a support base, there are, however, clear characteristics of good provision.

Schools will have clearly stated aims, objectives and referral criteria and procedures to
alternative onsite provision, linked to the Stages of Assessment and Intervention.

Dundee City Council Education Department
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e Specialist staff will be deployed from the school's resources to staff a support base. There
should not be fewer than two members of staff, which should include at least one teacher.
Classroom Assistants, Pupil Support Workers, etc. as appropriate can be deployed.

e There must be meaningful learning and teaching experiences for those referred, including

aspects of personal and social development.

The aim will be to provide short-term support and return to mainstream as soon as is feasible.

There will be supported transition arrangements back to mainstream.

The progress of pupils re-integrating into mainstream will be carefully monitored.

An onsite support facility should not generally be used as a 'time out' or 'sin bin' resource.

It is allowable to build alternative curricular arrangements around a part-time education

experience, but this must only be for a very limited period of time and as part of a move towards

re-integration into full-time mainstream

There is currently clear variation of practice across the sectors, and there are examples of effective
models and strategies which staff are encouraged to visit and observe. The following is only a
selection:

the Purple Room at Sidlaw View Primary School

¢ the Rainbow Room at St Columba's RC Primary School

¢ in Craigie High School, a discrete base integrated into the SfL Department in practice and
location: and used to withdraw pupils from mainstream classes or assist in the short-term
management of serious discipline issues

¢ in Menzieshill High School, a Re-integration Group for up to eight pupils with a wide range of
additional support needs, including behavioural needs: and based on nurture group principles

e alternative curricular programmes and certification schemes such as ASDAN
Prince's Trust XL clubs to support and encourage pupils

o the use of individual timetables, not necessarily in line with the mainstream school day, thus
lessening opportunities for widespread contact with mainstream peers and reinforcing the
concept of the supported group

o specific staff with the ability to relate to SEBD pupils and the skills to work positively and
productively with them

Action Point:
8. All schools will develop and record onsite support arrangements which, at least in
secondary schools, will include a support base.

Managing Unacceptable Behaviour

3.25

3.26

3.27

3.28

As reported to the Education Committee in November 2005 (Report no. 703-2005 refers) , there is a
small minority of young people whose behaviour is constantly unacceptable or who commit
extremely serious offences, sometimes involving violence towards peers or staff.

The Council retains a duty and a responsibility to educate and support them, and the Education,
Social Work and Leisure and Communities Departments, supported by colleagues in Health and the
Police, will work together, along with the parent, to deliver the commitment to education.

Professionals alone have little or no chance of changing an entrenched negative behaviour pattern.
The most important and influential attachment for all young persons should be to the adult figure(s)
with whom they spend most of their life. Parents have to be obliged to deliver their responsibilities
to their children, and should be expected to co-operate fully in controlling and supervising them.
Where it can be shown that there has been failure to co-operate, the Council should be prepared to
make use of Anti-Social Behaviour and/or Parenting Order legislation. It is accepted, however, that
most parents want to co-operate closely with schools but some have difficulty in exercising control
or influence over their children. There is, therefore, a need to develop support programmes in
behaviour management for parents.

There are wholly unacceptable incidents involving violence which must always result in immediate
exclusion and consideration of the need to report to Police. There will also be young people who
are the subject of multiple exclusions and who continue to demonstrate complete unwillingness to
co-operate with school staff.
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3.29 These pupils must remain excluded until the Head Teacher has brought the case to the attention of
the Head of Education (Primary, Secondary or Support for Learning) for discussion of possible
disposals.

3.30 Schools should refer to Appendix 3 for full clarification of the misdemeanours that fall into this
category of wholly unacceptable behaviour, and the range of possible disposals.

J Action Points: S

9. The Education Authority will ensure that all school staff are aware of the
guidelines for managing unacceptable behaviour and of the Council’s serious
intentions in this area.

10. Schools will incorporate these guidelines into their own revised guidelines for the
~N management of disruptive behaviour. Ve
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Section 4 STAFF DEVELOPMENT AND SUPPORT

4.1

4.2

4.3

4.4

All staff can reasonably expect to have access to a comprehensive Staff Development Menu
(Appendix 1) to support them in responding to disruptive and unacceptable behaviour. All staff will
be expected to develop their competency in this area over a period of at least 3 years. Within the
menu is a range of staff development activities which aim to help staff develop key knowledge, skills
and competencies.

The exact choice of staff development will be a matter for consideration by individuals, departments
and at times the whole school. Staff development will be undertaken individually and with
colleagues. It is expected that the choice of staff development will be identified through teacher
requests for support, individual Staff Review and Development meetings, as well as departmental
and school review processes. The views of pupils and parents should also be taken into account,
particularly when identifying whole school staff development activities.

The Staff Development Menu is aimed at three different audiences. These are:
e cCluster

e school

e individual

Although there is merit in staff working individually, it is widely recognised that working together
within schools or clusters ensures that best practice is shared. Collaboration and support at a local
level are important complementary elements to centrally provided staff development activities.

JAction Points: \

11. A menu of staff development activities will be offered to all staff, specifically
related to managing disruptive and unacceptable behaviour. The Staff
Development Menu should be regularly updated, reviewed and evaluated.

12. All staff should participate in the staff development programme over a 3-year
period.

13. Further Behaviour Management conferences led by Bill Rogers will be organised,

N with follow up staff development for clusters of schools. Ve

Sharing Best Practice

4.5

4.6

4.7

4.8

It is imperative that staff are afforded regular opportunities in school to discuss and monitor the
effectiveness of arrangements for tackling disruptive behaviour, and that the Authority takes steps to
share good practice among schools.

The establishment and support of networks is an important element in ensuring good practice
develops and that successes are shared and taken on by colleagues.

The Education Department will continue to monitor closely the progress made by other Local
Authorities in developing their own initiatives and in responding to national initiatives.

Since there is increasing emphasis on the need for multi-agency intervention to support disruptive
youngsters, it follows that staff from the different departments and organisations need opportunities
to work together and to access joint training activities.

/ \S

Action Points:

14. As part of the work of 'Supporting and Developing Learning and Teaching’, the
Education Authority will appoint learning tutors in each cluster to develop, lead
and co-ordinate training to promote effective learning. They should also be
trained to work with staff to address low level disruptive behaviour.

15. Schools will identify key staff to lead and monitor developments, and help share

best practice in learning and behaviour management. s

N
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/Action Points continued: N
16. The peer guider scheme, ‘Supporting Staged Intervention’, will be extended to all
schools. This will complement other mentoring approaches which schools are
introducing.
17. Schools will work closely to ensure that the specialist skills of key support
workers and agencies such as Dundee Educational Psychology Service are
~N deployed to best effect. Ve

Support for Staff

4.9 Teachers facing continuing levels of disruptive and unacceptable behaviour can experience feelings
of frustration, anxiety and stress. The Education Department recognises this and is committed to
providing a range of support, advice and, where appropriate, counselling for staff. This will be
available to staff on a voluntary and confidential basis.

Action Point:

18. The Education Department should establish access to a range of personal support
for staff including confidential advice, stress management, assertiveness training
and counselling.
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Section 5 ROLES AND RESPONSIBILITIES

5.1

5.2

5.3

The Education Department

The Education Department is responsible for:

¢ developing and monitoring with staff Authority guidelines on the management of disruptive
behaviour

e providing resources and training to enable schools to support all pupils

¢ providing advice and guidance to Head Teachers in exceptional cases, including those pupils
whose behaviour is wholly unacceptable

¢ maintaining an overview of the extent of behavioural difficulties in Dundee schools, and planning
accordingly

The Head Teacher

The Head Teacher, assisted by the staff of the school, is responsible for implementing the
Education Authority policy ‘Exclusion from School’:

e promoting a positive ethos in the school which encourages firm and fair support of pupils with
difficulties

e supporting teachers faced with unacceptable and possibly violent conduct from young persons

e developing the school’s own internal policy for supporting pupils with behavioural difficulties

e supporting the work of the Joint Action Team in co-ordinating provision for pupils and ensuring a
multi-agency approach to the resolution of difficulties

¢ identifying pupils who have SEBD and monitoring their progress
delegating responsibility for the maintenance of IEPs/CSPs for all pupils who require these

o deploying Support for Learning staff appropriately to support individuals and groups of pupils
with behavioural difficulties

¢ in partnership with parents, devising appropriate strategies for pupils, in line with the Authority’s
Stages of Assessment and Intervention

e ensuring the provision of onsite behaviour support for pupils who will require small group or
individual work

e keeping well-maintained records on pupils with SEBD
implementing the Education Authority’s policy ‘Exclusion from School’

¢ providing information as requested by the Education Department on the incidence of pupils with
behavioural difficulties

e working with local authority and other partners, considering appropriate provision for those
pupils displaying wholly unacceptable behaviour

Support for Learning Department

All Support for Learning staff, together with Guidance Teachers, Pupil Support Workers and other
school-based support staff, form a coherent support team for all pupils. Within that team, the
members have various responsibilities including:

e working together and with all staff in the school to identify and support those children with
additional support needs of whatever nature, origin or cause, by supporting their learning as
appropriate, in mainstream class or in group, paired or individual situations

¢ liaising with parents to plan and review joint home-school interventions

o liaising with appropriate representatives of other agencies to plan and review additional
supportive interventions

e assisting staff to devise appropriate materials for use with pupils exhibiting or experiencing
significant barriers to learning

e accessing appropriate staff training in order to maintain expertise and knowledge of additional
support needs

Dundee City Council Education Department



5.4

Managing Disruptive Behaviour Guidelines - Page 18

All Staff

All staff are responsible for:

devising and maintaining good classroom management strategies that play a part in delivering
effective education to all pupils

putting into operation the Authority’s and the school’s guidelines on working with disruptive
pupils

building positive relationships with all pupils and encouraging a positive work ethos in the
classroom

making appropriate, planned use of rewards and sanctions in accordance with the school's
behaviour management guidelines and procedures, for the effective management of all pupils
keeping records and providing information as requested by the school

Action Point:
19. The Education Authority will ensure all staff are aware of their own and others'

roles and responsibilities in the management of disruptive behaviour.
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Section 6 MONITORING AND EVALUATION

6.1

Schools will review regularly their arrangements for managing disruptive behaviour and, in
particular, will encourage staff to share strategies and good practice.

6.2 A Standing Group will be established and meet on a regular basis to monitor progress and evaluate

the work being done in schools. The work of this group should complement ongoing reviews of
developments in other areas such as offsite provision.

6.3 Schools will also make arrangements to track the progress of children who are at one of the five

Stages of Assessment and Intervention. It is important that the Head of Support for Learning, on
behalf of the Director of Education, also notes the progress of individual children, in order to
manage effectively the authority’s continuum of support for children with behavioural difficulties.
Schools will therefore be required to submit three times a year (September, December and March)
the names and numbers of children identified at each of the stages 1 to 5. A moderation exercise
will be undertaken periodically to assess the degree of consistency with which the Stages are being
applied.

6.4 Such is the importance for schools, teachers and children and their families of having clear,

unambiguous and supportive guidelines on the management of disruptive behaviour, within the
context of the Education Authority's whole Support for Learning strategy, that there will be a periodic
audit of provision. These guidelines are, therefore, subject to regular revision.

JAction Points: \

20. Schools will set time aside on at least one in-service day each year to monitor
progress in each area and encourage the sharing of good practice.

21. The Education Authority will establish a Standing Group to monitor and evaluate
the impact of all areas of provision that are concerned with responding to
disruptive and unacceptable behaviour.

22. The Education Authority will arrange for all schools to record their pupils in
relation to the Stages of Assessment and Intervention, and report the information
three times a year.

23. The Education Authority will review its guidelines for the management of
\ disruptive behaviour in the timescale approved by the Education Committee. /
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Section7 SUMMARY OF ACTION POINTS
Section 1 INTRODUCTION

1.  All schools will be expected to incorporate the projects 'Supporting and Developing Learning and
Teaching' and 'Supporting Children and Young People' into their next School Development Plan.

Core Principles

2. All staff responsible for supporting young people with behavioural difficulties will be made aware of,
and will apply, the seven core principles.

Section 2 SUPPORTING AND DEVELOPING LEARNING AND TEACHING

3. The LTiD programme is now Dundee City Council policy and will be extended to include all staff in all
schools over the next three years.

4.  Arange of publicity materials should be created aimed at pupils, staff and parents emphasising the
links between learning and behaviour.

5. Pupil peer support approaches should be further developed in all schools.

Section 3 SUPPORTING CHILDREN AND YOUNG PEOPLE

6. Staff development will be available on aspects such as de-escalation and anger management
strategies in order to address unacceptable behaviour arising from pupils' severe behavioural needs.

Planning to Support Pupils with Behavioural Difficulties

7.  Practical training activities will be made available to all staff to help them implement the Stages of
Assessment and Intervention and use an IEP.

Onsite Behaviour Support

8.  All schools will develop and record onsite support arrangements, which, at least in secondary
schools, will include a support base.

Managing Unacceptable Behaviour

9.  The Education Authority will ensure that all school staff are aware of the guidelines for managing
unacceptable behaviour and of the Council’s serious intentions in this area.

10. Schools will incorporate these guidelines into their own revised guidelines for the management of
disruptive behaviour.

Section 4 STAFF DEVELOPMENT AND SUPPORT

11. A menu of staff development activities will be offered to all staff, specifically related to managing
disruptive and unacceptable behaviour. The Staff Development Menu should be regularly updated,
reviewed and evaluated.

12. Al staff should participate in the staff development programme over a 3-year period.

13. Further Behaviour Management conferences led by Bill Rogers will be organised, with follow up staff
development for clusters of schools.
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Sharing Best Practice
14. As part of the work of 'Supporting and Developing Learning and Teaching', the Education Authority
will appoint learning tutors in each cluster to develop, lead and co-ordinate training to promote
effective learning. They should also be trained to work with staff to address low level disruptive
behaviour.

15. Schools will identify key staff to lead and monitor developments, and help share best practice in
learning and behaviour management.

16. The peer guider scheme, 'Supporting Staged Intervention’, will be extended to all schools. This will
complement other mentoring approaches which schools are introducing.

17. Schools will work closely to ensure that the specialist skills of key support workers and agencies such
as Dundee Educational Psychology Service are deployed to best effect.

Support for Staff

18. The Education Department should establish access to a range of personal support for staff including
confidential advice, stress management, assertiveness training and counselling.

Section 5 ROLES AND RESPONSIBILITIES

19. The Education Authority will ensure all staff are aware of their own and others' roles and
responsibilities in the management of disruptive behaviour.

Section 6 MONITORING AND EVALUATION

20. Schools will set time aside on at least one in-service day each year to monitor progress in each area
and encourage the sharing of good practice.

21. The Education Authority will establish a Standing Group to monitor and evaluate the impact of all
areas of provision that are concerned with responding to disruptive and unacceptable behaviour.

22. The Education Authority will arrange for all schools to record their pupils in relation to the Stages of
Assessment and Intervention, and report the information three times a year.

23. The Education Authority will review its guidelines for the management of disruptive behaviour in the
timescale approved by the Education Committee.
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Appendix 1

Staff Development Menu for all Staff

Responding to Disruptive and Unacceptable Behaviour

Responding to social and emotional needs including anger

management; de-escalation strategies DEPS Available now
‘Supporting and Developing Learning and Teaching’: Learning Tutor team
positive teaching and learning strategies Available now

CALM de-escalation strategies:
e maintain full CALM training programme
e develop a one-day programme of support based on

CALM key principles and approaches CALM trainers To be adapted
Tackling low level disruption Learning Tutor team To be designed
Support for staff:

. widen access and uptake for counselling and
assertiveness training Specialist support staff Available now on request
Support for extended use of Bill Rogers materials Materials developed via Available now
LSG (training team to be
identified)
‘Supporting Staged Intervention’ Peer Guiders in schools From session 05/06
Conferences/Seminars:
. school/cluster (for instance Bill Rogers)
. national Arranged in consultation On planned basis
with EDS
Positive Assertive Management EDS/DEPS From session 05/06
Understanding the behaviour of pupils with ADHD and DEPS/EDS Available now
Autism
‘Supporting Children and Young People’. behaviour
management strategies EDS/DEPS To be designed
Working with agencies and support services DEPS From session 2005/06
Stages of Assessment and Intervention DEPS/Staff Tutor Available now
The use of Individualised Educational Programmes DEPS/Staff Tutor Available now
The use of physical intervention EDS Available 06/07

Various themes LSG To be developed by
January 2006
Features of self-study units might include:

self-evaluation checklist

readings (2-3); articles

www references

questions for discussion with colleague/ personal
reflection

plan for practice/action research

reflective journal

evaluation

sharing practice; learning with/from colleagues

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 24

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 25

uonesiuebio ssejo
uonejussalid
woddns usadjnpe
X8}

uoddns a24nosal
asuodsalpyse}

:Aq uonenualayig

(uonuenisyuj pebejs buipoddns,) sieping) 1oad e
Jjels Joj swaisAs yoddns pue uonenNsuod e
Jjels aoueping pue BuluieaT Joy oddng woly Indul e

saibaje.)s pue sa1oljod [0OYIS/SSB|D B|OYM UO dIIAPE [eldudb 0) SS90y

Buluies| jJo uonenes ul JuswaAjoAaul idnd e
swiaysAs auldiosip pue Juswabeuew aAlsod e
sa101j0d [00YDS Ul pajeljsuowap pue pajowodd SOy aAISN|oul e

juswabeuew woolisse|d pue Buiyoea} poos

Swia)sAs |00yos JO sjuawdojeAsp Wojul 0} uayeuspun sAaAIns yejs pue jualed Jo sisAjeue
jooyos Aq pauoddns pue pauue|d sswwelbolid pue sanianoe dnoib sjusied

syualed yym uosiel| [eiausb

UOIJEDIUNWWOD [00YIS-aWOoY plepue)s

JJe)s |ooyds Jayjo pue sjuaied YyHIM uosiel| |eIaudn)

aoe|d Ul salba)el]s JUBWUSSOSSE SAJBWIO] o
suonenyis Jualaylp Ul sjidnd Jo uoeAlasqo [enpiAlpul e
sloyoea) Ja)sibal/sse|o AQ uoljeAlasqo [eiaush e
Ajojenndoudde oy palajes pue panjea ‘pabpajmouoe sajh}s Buiyoea) pue Buiuiea| [enpiAipuj

apeN bulag uoljuaidlu|

UOIJUBAIBJU|

Z xipuaddy

Aiessaoau s1 yoddns jeuonippe ou :ualpjiyd Jayjo Buuspuly ‘uiny jo 1no Bupjiey Ajjleuoiseaso “6°e ‘sinoineyaq jo abues Aseuipio Buike|dsip sjidnd

sinoiAeyag pue sanijiqy

0 39V1S

NOILNIAHFLNI ANV LNIWSSISSY 40 SFOVLS

UOIJUSAID}U| pUR JUBWISSISSY Jo sabe)g ay

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 26

sulaouo9 jo bunou

Jayoea) pue idnd usamiaq anbojelp oioads

solbajel;s Jusweabeuew idnd

deams/Buimopeys | S/Ld

B8 ‘paxyoayd uonejusws|dwi Aoljod jooyos

pasi|enpIAlpul suoie}oadxa JejnolInd

SW004SSE|D Jo 1noAe| |eaisAyd ayj Jo ssauaaoaye ay) Buinoidwi 0} usalb uoljetspISUod
Jnoiaeyag/saiijige s,pliyo Buibeuew pue Buipiooal 1o} saifajelis uo UoISSNISIp

A AAA
° o

9913oeud pue uoisinoid WOO0USSE[D JO UOISIADI pUB MIIADY

sjualed ypm uonesiunwwod Buiobuo aunnol e
Buriojuow [ewuou Jo Led se (jeulajul) uldduo9 JO UOHEBIIIUSPI e

Je)s Jooyds Joluas pue sjuased yum uoissnasiq

90IM8S BuIsIA SWOH |00YoS-ald <«
yeys Buiuwieslo) yoddng <«
(uonusnisu pabejs buipoddns,) 1epino) 1esd <«
:Y}lIM UONB)NSUO0D e
aoe|d ul Je)s 1o} swaysAs oddns pue uoneynNsuod e
abe)s snoinaid wouy uonewlojul 0} ppe 0} sjidnd JO UOIBAISSUO J8SO|0 o

Buipiodal Jusnbasuod pue sanbiuyosa) JuswISSasSSe pue UOIJBAISS(O PaSN0) IO

ape\ bulag uonjuanidlu|

UOIJUSAIBJU|

abejs siy) 1e 1ses| 1e 8 0] paiapIsuo?

aJe UalIp|Iyo Ja)e payoo| |e :SJUSWUOIIAUS WO0ISSEe[O pue uoisiroid piepuels ybnoly) ajge|ieAe sainseaw Aleuipio 0} puodsal yoiym spasau [euonippe ,sjidnd jenpiaipuj

sinoiAeyag pue sanliqy

L JOVIS

NOILNINYGFLNI ANV LNJWSSISSV 40 SFOVLS

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 27

$8SIN02 X ‘NVASY ‘b8 ‘weassuiew uiyym sjuswabuelie Jejnolind aAljeuls}e e
sdnoJb [jews ul ssejo ul pauoddns jidnd e

ssalboud ssnosip pue Jojiuow yejs Buiyoea) e

JOYJOAA UINOA

I9)IONA |B100S

Jels uoissajoud yyeay paijje pue |esipaw

JaxJlom SSSH

1s160j0yoAsd Jeuoneonpg

1SISSVY ‘Woddns [enbuljiq ‘Asosuas-iinw 69 ‘yejs isijeroads

:ypm ajeudoidde alaym uoisSSnosIp [ewlojul e

AAAAAA

9o1joeid pue uoisiAoid WOOISSE|D JO UOISIADI PUB MIIADY

Aouanbauy paalbe ue je 10eu0o usnm pue anbojelp |0oyas-swoy e
paJlapisuod seyoeoildde mau ‘pamainal salbojel)s e
Bumas-jobuie) Jo Buueys e

Jjejs jooyas pue sjuased yjim uoissnasiq

yeis bui
-ulea Joj Loddng yum uoie}NSUOD Ul JNoIABYS(] JO suJayed/salljige [enpIAIpUl JO MBIAJIBAC Alewwns e

Buipiodal Jusnbasuod pue sanbiuyoa} JuswiSsasse pue UOIJBAISS(O PASNI0} B0

ape\ Bulag uonuaiajuj

UOIJUBAIBU|

sseo ul idnd ay} poddns |im yels Buiuiea Joj poddng :uoddns jo uleped pue ‘ebues asusjul pue juanbaly alow e alinbas spasu jeuonippe ,sjidng

sinoiAeyag pue sanliqy

¢ J9VIS

NOILNINGFLNI ANV LNIWSSISSY 40 SIOVLS

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 28

(wnuoy yuswabeuew ajeldoidde Jayjo Jo Wea] uoidY UIOr ay} Jo sBuljeaw e palapisuod
aq Aew spaau ,s|idnd) saiouabe 1ayjo aajoAul 0} Jybnos ag Aew sjualed Jo JUBSUOD pauwlLIojul dU} e
sjualed 0} pajedIUNWWOD S| ,UJBDUOD SNOLISS, e
piay aJ1e sbunesw pajnuiw e

Jjejs jooyas pue sjuased yjim uoissnasiq

(sulaouo9 alejjam pue aled Jnoge) [sued S,Ualp|iyd ay) o} Jauoday

ylom Ajlwey Jo |-| Joj 1odloid (30vdS) Ae3 ualpiiy) peby Arewid Buiuoddng
S92INIBS y)[eaH

(1SISSY) @pisAe] ul sjooyos Joj poddng pue ssa20y

90INIBS yoeannQ wsnny

HIOAMA [BIO0S

HIOM UINOA

aoIn19g woddng sjidngd [enbuig

9oInIeg Alosuas-j N

(SSSH) @d1n1eg poddng 0oyoS dwoH

(sd3q) eo1nuas AbBojoyoAsd |euoieonp3 aapunQ

99I1AJ8S yoeauino ybupp seouel

wea| aleop[iyd pue Jes Aleg

(SAHSd) @21n18g BulISIA 8WOH [00YdS-aid

:s90IAJ8s Buimoj|o} ayy wouy ajeridoadde se pauie}qo aq pjnoYs UOIJB}NSUOD pue SJIApe e

AAAAAAAAAAAAAA

1o9ys Alelp Jodal Jnoineysq <«
spJed Buuojuow <«

dal <

Buipiooal Juanbasuods pue sanbiuyo9) JUsWISSaSSE PUR UOIJRAIIS(O PaSNI0} IO

ape\ Buiag uonuaAiajuj

UOIJUBAIBU|

uJ2ou09 Buisealoul asned Aew sanss| ‘@ouepud)ie pue ‘aiejjam pue aled

sjualed Buinjoaul ‘pasinbal mou si (d3]) swweibold [euoieonpg pasijenpIAlpu] Uy

SSe[o yimino yJom dnoub pue jenpiaipul spinoad o} yels buiuiesa Joy woddng Joj pasu Yy

SSE|0 Wealisulew ulyum sainseaw poddns pue wninawing pasijenpiaipul Buiobuo 1o} Juswalinbay
SaNSS| 9A|0Sa. 0} Jualolnsul uoisiroid Z abeig

sinoiAeyag pue sanijiqy

€ J9VIS

NOILNINYFLNI ANV LNIJWSSISSV 40 SFOVLS

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 29

pajuswa|dwi pue dn umelp 43|

(Bumas dnoub-jjews e 0} Buipn|oul) siseq WJ8}-LOYS U0 SSB|O WO} 1N0 awl} [ed1joe)]

idnd yyum 3iom auo-0}-auo

Jjels yoddns Jo JUsWaA|0AUI J08lIp

ssejo weaJsjsulew ul Buiyoes) pue Buluies| Loddns 0} sanbiuyoa) pasijenplAlpul pasijeloads e

99o13oeid pue uoisinoid WOOISSE|D JO UOISIADI PUB MIIADY

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 30

SOWO09)NO0
pue s)abuie} paunuspl yum yoeosdde Aousbelssiul Buisn wininouung s,jidnd ul uonuaAidlul Juesyiubis
wiN|NoLIND aAieuJs)fe [jooyos Atewnd

sowwelboid wisl-buoj ol1oads

sawwelboid wis)-oys olyoads

[emelpyim Joalgns wus)-loys

aseq e Ul paJaAlap sewwelboid uonusalajul [00Yds-ul

90UBJBJU0D BSED {7 9be)s WOoJ) suoiepuswwodal Jo uonejuawa|dwi

9o13oeid pue uoisinoid WOO0ISSE|D JO UOISIASL pUB MIIADY

Alessa0au palapisSuod

S| s80Jn0sal d|ge|ieAe jualind Buipesoxe poddns paseasoul aieym dnols) suondo 0} |esssel
[ued s,ualp|iyD ayj 0} Jejoday ay} 0} [elajal

ylomeseo Aousbe

uoisinold pue poddns juaund jo ssauajelidosdde Jo uonesapisuod Aousbe-inw

ndnd
Jo} sdeys 1xau sulwisep pue apew Buleq uoisiroid Jo Aoenbape mainal 0] 80UBI9JUOD BSED 1 9be)s e

salouabe 1ayjo pue yejs jooyss ‘sjualed ym uoissnasiq

ajelidosdde se (" ‘'SSSH ‘S43Q) seouabe Jayjo
pue ualed ‘|0oyos usamjaq paalibe pouad mainal pue Bulojiuow Jo spoylaw ‘saibajens ‘sanoud e

Buipiooal Jusnbasuod pue sanbiuyoa} JUsWISSISSE PUR UOIJRAISSUO PASNI0) 3O

ape\ Buiag uonuaAiajuj

UOIJUBAIBU|

uJ90u09 pauslybiay 0] pes| Jo ‘panjosalun isisiad Aew sanss| ‘e@ouepus)ie Jo ‘alejjom pue aled
Buiyoea) pue Buiuies| 0] yoeoiadde pasijenpiaipul Ajybiy e alinbal spasu jeuonippe ,sjidnd [enpiaipu
SaNss| 9A|0Sal 0} Jualolnsul uoisiroid ¢ abelg

sinojaeyag pue san|iqy

v 39VLS

NOILNINYFLNI ANV LNJWSSISSV 40 SFOVLS

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 31

|[OOYDS [eljUBpPISal JO 81jusd 8)ISyOo Ul Juswaoe|d awiy-||n}
aousladxa yJom awn-ued/aysyo swi-led

awuwesboud pajie}sp e jo Led se [00yos wealjsuiew awi-Jed
G/¥S 1o} uswaoe|d aba|j0o swi-||nyewn-ued

G/¥S Ul @ousladxa YoM awi-||ny

UOISIAOId aANBUId)Y ¥S

Jejs pasiernads e
$90.In0sal pasijeloads e

a)isuQ

:s9pn|oul UoisinoIg

ssaJboud pue swwesboud 1dnd 0y uoneal ul pjay juswase|d JO SMaIASI e

sa1ouabe 1930 pue Yels 9)ISyo pue jooyass ‘sjualed ypm uoissnasiq

aleudoidde se jooyos 0] uinjal
10} 18S Bl)IO pue ‘a)ep |euoisiroid pue ‘swwelboid uonelbajul-al ‘poddns 8}Isyo J0) 8jedsawl] e

sanbjuyoa} JusWISSasSSe pue UOIJRAIISO JSHO

ape\ Buleg uonuaiajuj UOIJUBAIBJU|

Juswaoe|d Japinoid 10 a13uad d)ISYo
ue ul juswaoeld pue (HNYY) dnols Buliojuoly 821n0say |enuspisay ay) Aq paroidde se jooyos [eroads |enuspisal e ul Juswaoe|d {ooyog yiedsbuly ul S92IAISS JO AJDAIOP
‘(suoneoo paolnosay Buipnjoul) sjuswabuelle pasijeloads Jo xa|dwoo Jo asn ybnoly) |ooyos wealsulew e ul sediAles Jo AleAljep :alinbal Aew spaau |idnd jenpialpu|
S|00Yos 0] 9|ge|ieAe si { abejs e Ydlym ey} 9A0ge pue JSAO uoisinoid jsijeroads Joj Juswalinbal s idnd e Buiwliye Aluoyiny ay) sjieiug
G abe)s 1e aq 0} pawasp aq Os|e ||IM sainseawl Aioinjels Aq |0oyos woly paaowal uosiad BunoA vy
dnolg suondo ay) ybnouyy 1o S43Q Ag Juswissasse |euwlo) e ybnoayy Jayyie ‘g abejs payoeal sey plIyo e jey) auiwialep ||Im Ajloyiny uoneonpg ey
1usIolNnsul uoisinold ¢ abelg
sinoiAeyag pue saiy|Iqy

G JOVILS
NOILNINGFLNI ANV LNJWNSSISSV 40 SFOVLS

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 32

"0}
s}ojjes| ‘suofjesisuowap ‘syuswnoop Buysluqg ‘suonjejuasald ‘uonewdojul buueys — juswdojana( JelS e

"JuswsSsasse 1o} sjuswabuelle |eloads "o°1 uoEdIUNWWOD
JO sueaw aaneulsje Buneyioe) ‘seoueldde pue spie [eloads JO 8led — S3JIAI9G }sljeloadg e
‘Buisiape pue Bunenjeas Buimainal ‘sjabie) Bupes ‘uonewsojul buleys — uole}INSuon o

‘uonenualayip ‘quawdojaasp wnnawuno ‘buryold idnd

‘quswissasse Jenouung ‘sayoeoldde Buiyoes) aAljoayd JO UOIBILIUSPI ‘UOHBAISSCO JBYLIN} ‘Uoiusje
[enpiAlpul pasealoul apinoid AjaAileloge||od ued Yyolym SSejo ay) uiyym poddns — buiyoeal aanelado-09 e

: ybnouyy uonuaniaul apinosd ued yeys buiuies Joy Loddng

‘saousbe ajelidosdde Jayjo Jo yeis yoddns yym uoissnosip
Ul pasn aq ued UdIym M3IAISA0 Alewwns e apiroid O} pasn ole SJUSWSSOSSE pue SI0Joe) PaAISsSqo ay

Z obejs 1e uonuaAlalu| - BULIOJ-01d @
Buidaoyj-pioosay
«E1S Hoddng |eusa)xJ e
«HJE1S uoddng |eulaju| e
‘JIayoea} sse|D e
:uojeosnp3 ul [duuosidd Aay|
‘poddns jo uianed pue abues asusjul pue juanb
-a1} alow e alinbai spssu oddns |euonippe s,idnd ay |

zobeis

‘pesiwixew aJe saniunuoddo s jidnd ay) Jey) 8insua 0] pamalAal S| WOOISSE|D 8Y) UIYlMm 8oNnoeld pue uoisinoid
‘sIseq

BUIINOJ ‘[eWIOUI U e [|I}S SI JJels |00yDs Joluss pue sjualed ylim UOISSNOSIP ‘Pajou 8q Ued SUIaouod ybnoy)y
JUBWISSOSSE pUB UOIIBAISSO PASNO0) 8J0W SB8SN MOU Jayoes} Ssejo ay |

"uoneonpa [ooyos wolj Buniyauaq Ajiny woul pjiyo a8y Bunusasid siojoe) paAlesqo ale aiay |

Jayoea] sse|n
:uoljeanp3 ul jduuos.iad Aay

‘abejs siy] 1e jSes| e 8q 0] Po.iapISU0I

ale ,8)doad BunoA pue ualpjiyo Jsye paxooy, IV N
"S]JUSWIUOJIAUS WOOISSE|D pue uolisiAold plepue)s
ybnouy} sjqejieae sainseaw Aleuipio 0} puodsau
yoiym spaau uoddns jeuonippe sey jidnd jenpiaipul ay |
| abejg

"a|ge|ieAe uonenualayip aledoiddy

‘Juswabeuew wWooIssed pue Buiyoea) pooo)

‘saibajels pue sa1o1jod |00YIS /SSE|D S|OYM UO SIIAPE [BJaudb 0} SS800y

‘Jjeys |ooyds Jayjo pue sjusied ypm uosiel| [eJauss)

‘lenpialpul ue ueyy Jayies dnoib e Jo SSe[O B JO 1. JUBWSSISSE PUB SUOIIBAISS]O S Jayoea) Sse|)
‘Alessaoau s| poddns jeuonippe oN

‘sinoineyaq Jo abuel Aleuipio sAeidsip 1dnd ay |

Jayoea] sse|n
:uoljeanp3 ul jduuosiad Aay

‘uosltad BunoA Jo pjiyo 8y1 Jo uoneonps
|[ooyos 8y Joj ejgisuodsal si |1ouno) AjID espung

0 obelg

aouapIAg

eLajD

-ojelidoidde se uoisinoid Jo abuels ay) umop pue dn yioq ajqissod si jJuswaaoly ‘idnd ayj jo spasu poddns jeuonippe ay} ssaippe 0} a|gedijdde ale jeyy
suoljoe pue jndul Jo abuel 8y} JO UOO8|}el B 8q PINOYS }| "PaxI) Jou s| abe)s Jenoiued e je Juswade|d “|ildnd e Jo jleyaq uo apew suojuaAisjul Buipiodal JO poyjew e
pue ‘spasau poddns jeuonippe yum jidnd e 1o} suonuaisiul ajeudoidde BuLiojdxe uaym AjLiejo ‘uoissnosip 4o} Snooy e :apiaoid 0] pasn aq ued Juswnoop sabelg ay |

sabe)g ay) buifjddy uo asueping

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 33

‘sanold uo sesnooy pue Juanball aiow Sawooaq siualed ay) YliMm JUSLISA|OAU|

‘(wis) [ooyos
[IN} BUO Jses| Je "a°1) wid) Jobuo| ay} JoA0 BuLIOjlUOW pue JUBWSA|OAUI JoalIp ‘pauleisns apirold saiousbe lsuped

"W} [00YDS [N} BUOo jses e Joj Woddns ayisuo jo abexoed pasiaal ‘|eljueysqns e Jo uoljejuawa|duw
By} Ul }Insal [|IM malAal sIy] ‘Bumas weadjsuiew e ul A|Inyssaoons |idnd ay) uleisns 0} ‘A|Buipioooe pajsnipe pue
‘pomalnal ale asuodsal |iIdnd pue seibojopoyisw ‘Aousnbauy ‘Alisusajul se yons ‘uoisinoid poddns jo syoadse ||

‘sajousbe ajedosdde jo sanneuasasdal pue syuaied BuiajoAul pjay ale sBujesw pajnuiw Ajjewio4

‘yers yoddng [eulsix3j e

Jeys poddng jeulaiu| e

S/layoea) sse|) e
:uoneasnp3 ul [duuosiad Aay|
"ulaouod pauaiybiay o0y pes|
pue jsisiad Aew alejjom pue aied ‘@ouepus)ie JO Sanss|
‘paJinba. si Bul
-yoea} pue Bujuies| 0} yoeoisdde pasiienpiaipul Ajybiy v
"SONSS| 9A|0S8J 0} Jualoiynsul si ¢ abe)s je uoisinoid ay |
y abeyg

“JUSWIBAJOAUI WIS)-BUO| ‘JoalIp ‘[euoiseooo Jayo ‘sjeudoidde i ‘pue asiApe 0} anuiuoo saousabe Jayj0

‘s}99yg poday
Alleq Jo spie) Buuonuolp ‘d3l 8yl ybnoayy "6 e Jouuew [ew.loy pue oi0ads alow e ul pajojuow s ssaiboid

"d3I 8y} ul pauiejuod saibajel)s pue swie ay}
10 JuawaAalyoe ay) ajeyljioe) 0} dnoub e jo ued se 10 [enpiAlpul UB Se SSB|D JO IN0 — uollin} pue Buiyoea) e
: ybnouyy aoe(d ui Apealje jey) 0} uonuaAIsiul [euolippe apiroid ued yJeys
BuiuiesT Joj woddng pue yeis uoddng A|Buipiodde pasiAal pue pamalAal S| WOOISSE|D 8y} ulylm uoisirnold ay |
“}4om dnouByjenpiaipui 10} jidnd e Buimespyjim o} Jorud pajnNsuod s jualed

‘pajidwos aq
0} d3| ue 10} pue sajouabe 19Yjo y}im JuswaA|oaul aAey o} |1dnd ay) 1o} sjualted wouy uaalb s uoissiwiag

‘salouabe ajendosdde jo saanejuasasdal pue syualed BuiajoAul pjay ale sBuneaw pajnuiw Ajjewio

suonesiuebio Aiejunjop ‘puejjoos
SI88.1BD) ‘SB2INBS Y}esH oM [e1o0s b°a :uoddns Aousbe-Rinp,..
310N
d3le
Buidasy] piooay
«1B)S Hoddns Aouabe-jjni\ e

:uonjeanp3 yjminQ |duuosiad Aay|

‘Jels poddng jeuleixJ e

Jers poddng jeulaiu| e

S/layoea) sse|) e
:uopeonp3 ul [puuosiad A3y
"uJaouod
asneo Aew alejjom pue aied Jo sjoadse pue aouepuspy
‘yoeolidde pasijenpiAlpul aiow e salinbal Idnd ay |
‘ndnd
9y} Jo spasu poddns |euolippe 8y} Ssaippe/onjosal
0} jalonsul sl gz abels je uoisinold ay|

¢ abelg

"WJ8)-1I0YSs 8y) JoA0 SI 80IApE olj10ads pue JusWSSassy
"siseq UOIB}NSU0D B U0 |00YdS 8y} 0} 8oIApe |elousb oy payse ale ‘ejeldosdde sieym ‘ssiousbe oyl

19s sjabue} jo Bueys -yoeousdde Jualsisuod Jayo 0} paalbe pue
passnosIp aJe [00Yds pue awoy wolj saibajel)s Aoy ] "pasnooy pue jusnbaly aiow si sjuaied Yjim UoISSNISIg

9008 Hoddng fenbull-ig pue AiosusS-Biny e
(SSSH) 8o1ni8S poddns j00y9S SWOH e
(Sd3a) eoinies Abojoyafs4 jeuoneanpg espund e

:10J W8] 8A1Jo9Jj00 B S| ye)s Joddng jeusayxy .,
susyIop poddns j1dnd e

SJayoea | aouepIng e
Jejs buiuies Joj yoddns e
1 10J WUB) 8A1}99Jj00 e SI yels Joddng jeulsyul,
F1ON

92UapIAg

CITETE)

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 34

‘uoleonpa [ooyas Jiay} ul ssaiboud sjeudoidde axew o} ajgeun aq pjnom jidnd ay} yoiym Jnoypm
siseq wud} buoj e uo Ajiwey Jo/pue idnd ayj Joj woddns Buinuiuod pue ‘[enuelsgns ‘yoauIp apinold saousbe Jaylo

"s|eAla)ul Alojnjels Jo pue paalibe je jos pue pasijewlo) aie syualted yum sbunesiy

Juswade|d jeuolyeonpa Jiayj} ui ate Aay}
awi) 9y} jo ||e 10j Joddns jeuolyippe aAladal ||Im sjidng -awil-|jn} mou si [1dnd ay) 1o} uoisiaoad oddng

(eyeudoudde yi ‘4O snid) 431 o
Buidaayf p1ooay

uoddns Aouabe-ijnpy e
-uoneosnp3 YminQ

Jels uoddng |euleixg e
Jels uoddng jeussju) e
:uopesnp3 ul [ouuosiad A3y

"Juswaoe|d
JBpINOI4 JO 8)ua) ausyQ ue ul paoseld ussq
[O0Y2S |eljuapisal e ul paoe|d usaq

|[ooyos yledsbury ul paoeid usaq

uolje20 Pa2IN0SaY e ul paoeld usaq

salnseaw Alojniejs Ag |[00YdSs WOl paAoWB) usaq
ue|d Woddng pajeulplo-0) e

[00YDS wealisuiew

e ul sjluswabuelle pasijeloads Jo xa|dwoo JO paau e
:aney Aay) JI G abe)s je aq 0} pawaap aJe sjidnd

‘dnoub suondo ay} ybnouy Jo isibojoyohsd jeuonesnpy

By} woJj Juswissasse |ewloy Aq Jayyie ‘g abejs payoeal
sey p|Iyo e Jeyy sulwislep [|im Ajoyiny uoneonp3 ey
"'SANSS| 9A|0SaJ 0] Jualolnsul si  abels snoinald ay |

G abeyg

d3l e
Buidaay] piooay
yejs uoddns Aousbe-nyniy e

:uonesnp3 YjminQ |puuosiad Aoy

2ouUapIAg

BLIBYNID

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 35

Appendix 3

EXCLUSION FROM SCHOOL

Please note: This Appendix contains the Policy section of the revised guidelines on

‘Exclusion from School'. The full guidelines, as before, also contain
sections on Procedures and Appendices of sample paperwork and
monitoring forms.

INTRODUCTION
1.1 Any reference to ‘parent’ in this policy should be read as ‘parent or carer’.
1.2 These revised guidelines for Head Teachers and schools update the Authority’s policy and
procedures on the management of exclusion. They are set in the context of:
o the Government’s social inclusion agenda in general, and the Scottish Executive's Guidance
Circular 8/03, 'Exclusion From School’, in particular;
e the Standards in Scotland’s Schools etc. Act 2000, Section 41;
o the report (June 2001) of the Scottish Executive’s Discipline Task Group, ‘Better Behaviour —
Better Learning’, and the subsequent Action Plan (December 2001);
o the Scottish Executive’s National Priorities for Education (December 2000);
o the Education (Additional Support for Learning) (Scotland) Act 2004
¢ the Race Relations Act 1976, as amended by the Race Relations (Amendment) Act 2000
o Dundee City Council's Children’s Services Plan, 'A Plan For Dundee's Children: 2005-2008";
o Dundee City Council Education Committee Report No. 703-2005, 'Managing Unacceptable
Behaviour?,
e Dundee City Council’s joint policy ‘The Education of Children who are Looked After by the Local
Authority’ (February 2001);
¢ Dundee City Council's guidelines, 'Managing Disruptive Behaviour' (February 2006); and
o the Education Department's Race Equality Policy which gives instruction on the recording and
monitoring by schools and services of exclusion data by ethnicity.
1.3 The exclusion of a child or young person is a formal, legal process, and it is incumbent on

all of us to ensure that its management is correct and beyond reproach. In this respect the
strict application of the policy and procedures that follow is of the utmost importance.

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 36

POLICY

2.1

2.2

23

24

Formal exclusion is an important sanction with a legitimate place within a school behaviour

management policy. It marks the extreme seriousness of a breach of discipline that is detrimental
to the good order of the school or to the educational well-being of the pupils there, and formally
engages parents in supporting the school to manage their child's behaviour. It can also act as a
deterrent to misbehaviour.

Exclusion is the most serious sanction that can be imposed on a pupil. Head Teachers should seek
to minimise the need to use it by promoting a positive and inclusive school ethos. When considered

necessary, it must be used as a last resort, short in duration, and imposed in accordance with agreed
procedures.

There are pupils who will be unable or unwilling to accept the seriousness of exclusion, and indeed
who might welcome it. Head Teachers must always consider if it is likely to have a positive impact
and influence on the pupil’s future conduct, or if in the circumstances other measures can be

imposed. There is a balance to be struck between meeting the needs of the individual pupil as far

as that is possible, and doing what is necessary to uphold recognised standards of behaviour, for
the benefit of staff and the majority of pupils.

It is permissible to seek the agreement of a parent to remove a child from school, only for the
remainder of a school day, if it is judged to be in the child’s and school’s best interests. This will not
be recorded as exclusion. It is designed to afford the parent the opportunity to calm the child and

discuss the events that have led to unacceptable behaviour. It is emphasised that the parent must

bring the child back to school the following day, and be prepared to discuss the incident. If there is
no agreement between parent and school, or if for any reason the child cannot be returned to class
the following day, s/he must either remain in school or be excluded.

Delegated Powers

2.5

26

The power to exclude a pupil rests with the Director of Education, who in turn has delegated that
power to Head Teachers alone. Only when the Head Teacher is out of school is delegation to a
Depute Head Teacher permissible.

The power to exclude permanently rests in this Authority with the Director of Education alone. Itis
not delegated to Head Teachers. The Education Department supports permanent exclusion when
exceptional circumstances warrant it. The Director of Education and Heads of Education (Primary,
Secondary or Support for Learning) will advise Head Teachers in such cases, and there will be an
obligation on the part of the Authority to continue to provide the pupil with education.

Wholly Unacceptable Behaviour

2.7

2.8

Decisions about exclusion must be made having full regard to the circumstances of each individual
case: it is neither possible nor desirable to list all misdemeanours that might result in exclusion.
Nevertheless there are wholly unacceptable incidents involving violence which must always result in
immediate exclusion, and consideration of the need to report to Police, unless there are
extraordinary mitigating circumstances:

e any physical assault on a member of staff;

¢ any instance of verbal assault on staff which is sustained, or threatening, or intimidating, or
accompanied by overt signs of physical aggression;

¢ use of intimidating or offensive sexual language;
sustained involvement in bullying activities; and

e violent, unprovoked attacks on pupils

To these examples should be added the case of any young person who is the subject of multiple
exclusions, for whatever reason, and who is demonstrating complete unwillingness to co-operate
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with school staff. Exclusions are defined as 'multiple' when the sanction is imposed for the fourth
time in any one session.

In the cases referred to in 2.7 and 2.8, the pupil remains excluded until the Head Teacher and the
Authority's Head of Education (Primary, Secondary or Support for Learning) have discussed
possible disposals, which might include one or more of the following:

o formal referral to the Joint Action Team for multi-agency consideration and disposal, including
the identification of a Link Person from the most appropriate department or agency to support
the young person on return to school

e permanent exclusion from the named school, and negotiation with the parent of a place in
another school

e application for imposition of an Anti-Social Behaviour Order and/or a Parenting Order

o extended period of exclusion from school, during which the parent arranges to collect work from
school, and on completion returns it to school — this disposal is to be monitored by the Joint
Action Team

e placement in an offsite centre or other alternative provision outside mainstream school

Looked After Children

2.10

While looked after children are subject to the same rules and regulations in school as other children,
any decision to exclude them must take into account their particular care situation and our desire as
corporate parents to maintain their education. This is why the Head Teacher must inform the Head
of Alternative Education Provision whenever a looked after child is excluded. The Head of
Alternative Education Provision will in turn inform relevant Social Work colleagues.

Additional Support Needs

2.1

The circumstances in which a pupil with a Co-ordinated Support Plan (or a Record of Needs until
August 2007) may be excluded are the same as for a pupil without either of these documents.
However, the Head Teacher will need to take account of the nature of the young person’s needs,
and ask if the proposed exclusion has been caused by a learning difficulty. It may indeed be the
case that the pupil’s needs cannot be appropriately catered for unless s/he attends the nominated
school. Therefore, in the case of such a pupil the Authority should seek to balance the case for
exclusion with the need to take all reasonable steps to ensure the pupil’s additional support needs
are catered for. If a decision to exclude is taken, it is important that the Head Teacher convenes a
case conference as a matter of urgency to enable the implications for meeting the pupil’s additional
support needs to be considered.

Exclusion and The Law

212

213

The law on exclusions derives from:

regulations 4, 4A and 10 of the Schools General (Scotland) Regulations 1975;

sections 14(3) and 28H of, and Schedule A1 to, the Education (Scotland) Act 1980;

the Education (Placing in Schools etc. - Deemed Decisions) (Scotland) Regulations 1982;
the Education (Appeal Committee Procedures) (Scotland) Regulations 1982;

the Children’s Act 1995;

the Standards in Scotland’s Schools etc. Act 2000, Section 41; and

the Disability Discrimination Act 1995

In addition, Dundee City Council, in all its actions relating to young people, has adopted the UN
Convention on the Rights of the Child and, therefore, considers its approach advised by the main
principles of the Convention.

e The best interests of children and young people shall be a primary consideration in all matters
concerning them.
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¢ Children and young people have the right to say what they think about anything which affects
them. What they say must be listened to and considered. When courts or other official bodies
are making decisions which affect children, they must hear what the children want and feel.

¢ All rights in the Convention apply to all children equally, whatever their race, gender, religion,
language, disability, opinion or family background.

2.14  An Education Authority may only exclude a pupil where:

a) itis of the opinion that the parent of the pupil refuses or fails to comply, or to allow the pupil to
comply, with the rules, regulations or disciplinary requirements of the school; or

b) it considers that in all the circumstances to allow the pupil to continue his/her attendance at the
school would be likely to be seriously detrimental to the order and discipline in the school or the
educational well-being of the pupils there.

2.15 Staff should note that the first ground is directed against the parent’s behaviour, while the second is
against the pupil’s.

Definition of Pupil

2.16 ‘Pupil’ means a person of any age for whom education is, or is required to be, provided under the
1980 Act. This encompasses children of school age and those who are over 16 years of age but
are still receiving secondary education. Where the decision to exclude refers to a pupil who has
reached his/her 16th birthday, formal communications (letters, meetings, etc) must be with that
'young person'. However, it is nearly always advisable, and good practice, to involve the young
person’s parents, albeit on a non-statutory basis.

Terminology

2.17 ‘Exclusion’ and 'excluded' are the formal words that should be used in all correspondence and dis-
cussions. The pupil remains on the register of the school and ought to return there once a short
period of exclusion has been served. It must never be replaced by ‘informal exclusion’, ‘expulsion’,
‘suspension’ or any other form of words that could lead to confusion and legal challenge.

Duration

2.18 The duration of exclusion is not defined in legislation. National guidance has always been that the
length of an exclusion should reflect the seriousness of the breach of discipline which resulted in the
exclusion and the pupil’s past disciplinary record. However, the guiding principles must be that any
exclusion must be resolved in the shortest possible time; and there must be no automatic assump-
tion that second and subsequent exclusions must be longer.

Record-keeping

2.19 Dundee City Council Education Department is legally bound to maintain accurate records of all ex-
clusions, and report the incidence of these to the Scottish Executive when requested. The depart-
ment also believes that careful analysis of rates of exclusion can only lead to better mutual
understanding of the issue, consequent meaningful discussion with Head Teachers and greater
consistency of the sanction’s application across the city. The Education Department’s Senior Man-
agement Team informally monitors records of exclusions three times a year.

Right of Appeal

2.20 Section 28(H) of the Education (Scotland) Act 1980 gives a parent or a pupil who is a ‘young per-
son’ the right to appeal against any decision to exclude from school. An Appeal Committee set up
by the Authority will hear the Appeal. If the Appeal Committee upholds the Authority’s decision a
further Appeal can be made to a Sheriff. Notification of intent to appeal does not automatically re-
sult in the immediate return of the pupil to school; on the other hand no school should use this to
delay the resolution of the exclusion through usual channels. Schools must now also recognise the
change in law encompassed in The Standards in Scotland’s Schools etc. Act 2000, Section 41,
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which gives all children under 16 years of age, but who have legal capacity, rights to appeal against
an exclusion.

Exclusion and Disability

2.21 The Disability Discrimination Act 1995 gives children with a disability an extra right to appeal against
exclusions. Under this legislation, a child's exclusion may be considered unlawful if it resulted from
behaviour relating to their disability. The Act says that people are disabled if they have a mental or
physical impairment which has a substantial, long-term adverse effect on their ability to carry out
normal day-to-day activities. 'Long-term' means it has lasted for, or is likely to last for more than, 12
months, or it will last for the rest of a person's life.

Education Provision for Excluded Pupils

2.22 Section 14(3) of the Education (Scotland) Act 1980 places a duty on Education Authorities to make
alternative education provision for excluded pupils. The duty is to:

e provide school education for the excluded pupil in a school managed by the Education Authority;
or

¢ make arrangements for the excluded pupil to receive such education in any other school the
managers of which are willing to accept the excluded pupil; or

e make special arrangements for the excluded pupil to receive education other than at a school.

2.23 Although the duty to make alternative provision arises immediately a pupil is excluded, it is accepted
that this is unrealistic. Nevertheless Dundee City Council will expect alternative arrangements to be
in place whenever an exclusion lasts longer than ten school days. There is a further expectation
that such occurrences will be rare and will still be resolved without further undue delay, and so
alternative arrangements are likely to take the form of work being sent home for completion and
subsequent correction.
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Appendix 4
OFFSITE PROVISION

The Standards in Scotland’s Schools Etc. Act 2000 states that the education of all pupils should be
provided in mainstream establishments unless very specific conditions are met that make such
placement unreasonable. This Education Authority has always identified a minority of pupils who
require an alternative facility to mainstream, and has available a number of full-time offsite places
for young persons displaying the most aggressive and/or disaffected attitudes.

In addition, the Department contracts a private organisation, ERGO, and collaborates with Dundee
College to offer disaffected pupils in their final six months of compulsory education specific full-time
and part-time programmes promoting personal development and vocational training.

Secure and Residential Placements

1.3

1.4

A small number of young persons each year are considered for placement in Dundee City Council’s
The Elms Secure Unit or in one of the residential schools across the country. Referrals for
placement are made to the Residential Resource Monitoring Group (RRMG), jointly chaired by the
Head of Children’s Services (Social Work) and the Head of Support for Learning. In the main,
Education referrals are made by Educational Psychologists and are for young persons whose
educational needs cannot be met in Dundee, including those with severe sensory impairment.
Referrals are more commonly made by Social Workers for children with serious care and welfare
issues. Occasionally, the RRMG has to abide by a decision of the Children’s Panel to place a child
in secure care. All placements in residential establishments, for whatever reason, are monitored
regularly by a Placement Review Group comprising Social Work and Education staff.

When a decision is taken to return a young person from a residential establishment to their
community, s/he will return to their last educational placement. A multi-agency meeting will then be
convened to discuss any additional support needs of the young person.

The Options Group

1.5

1.6

1.7

The final decision that a young person should be placed in an offsite centre or alternative provision
is taken by the multi-agency Options Group, comprising the Head of Alternative Education Provision
(Chair), the Principal Officer HSSS and representatives from Primary and Secondary Head
Teachers, the Social Work and Leisure and Communities Departments, and the Better
Neighbourhood Services Fund Co-ordinator. Only in extreme circumstances will the Head of
Support for Learning use powers delegated by the Director of Education to make emergency
placements.

There is no upper or lower age limit on cases that can be referred to the Options Group for
consideration. The importance of the transition from primary to secondary school, however, is such
that it is not considered generally advisable or desirable to place a child in an offsite centre after the
beginning of the final P7 term, other than in extreme circumstances. In the same spirit, offsite and
mainstream staff are urged to aim to re-integrate primary pupils, where possible, into their
mainstream school long before transition procedures into S1 commence.

The table overleaf lists all the current alternative provision to mainstream education made available
by the Education Department. The numbers for the offsite centres are indicative and need to be
flexible enough to accommodate emergency placements. The table does not include the Resourced
Location facility within Mossgiel Primary School. This facility, based on Nurture group principles,
can accommodate sixteen children up to and including Primary 5. lts aims are similar to those of
offsite centres but it is an onsite facility in a mainstream primary school.

Dundee City Council Education Department



Managing Disruptive Behaviour Guidelines - Page 42

Castlepark Offsite Centre 18 P6 — S2 Re-integrative centre following
5 — 14 curriculum

Balerno Offsite Centre 18 S3/4 Re-integrative centre offering
SCQF qualifications

Connect 5 Offsite Centre 18 S3/4 Centre addressing personal
and social development issues
within an alternative
curriculum; includes young
people in the Intensive Support
Monitoring Systems (ISMS)

scheme
PACE (full-time) |Provider Placement 48 Final 6 months of |Joint provision with Dundee
compulsory College, offering SCQF
education qualifications and a link to

Further Education/training

PACE (dayrelease) | Provider Placement 64 Final 6 months of |Joint provision with Dundee
compulsory College, preparing students for
education full-time Further Education

course in college

ERGO Provider Placement 24 Final year/6 Private contractor offering full-
months of time supported pre-vocational
compulsory training
education

Review of Offsite Provision

1.8 The Education Committee, at its meeting on 24th October 2005, approved the proposal to review
offsite provision and establish one additional offsite centre (Report No. 648-2005 refers).

1.9 Head Teachers and teacher trade unions have been consulted on this matter and their views taken
into account. As a result, the following proposals are made, to be effected at the earliest
opportunity.

1.10 An additional offsite centre should be established at a location to be determined for young people of
secondary school age.

1.11  All offsite centres (Castlepark, Balerno, Connect 5, New Location yet to be named) should be re-
titled Offsite Education Centres. As the name suggests, their purpose will be primarily educational
but they will have a vital and strong care and welfare responsibility for those attending.

1.12 The Offsite Education Service, comprising the individual centres plus The Elms Secure Unit, should
be managed by a single Head Teacher.

1.13 Given the changing nature of the Offsite Education Service population, it will be beneficial to be able
to deploy core and visiting staff flexibly to ensure the most effective and efficient delivery of the
service to young people. It is, therefore, proposed that teaching and support staff be appointed to
the Offsite Education Service rather than individual establishments and the views of individual staff
will be taken into account before decisions on deployment are made.

1.14 ltis recognised that nearly all children are more likely to achieve their education potential through
attendance at mainstream schools and access to the complete range of educational qualifications.
The principle of re-integration into mainstream should therefore be re-stated, at least for those
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children and young people of primary school age and in S1 and S2 in secondary school, and it
follows that these young people must remain on their mainstream school roll and have their
attendance and other data recorded by their mainstream school.

The priority for those in S3 and S4 must be to participate in programmes that will help them to
access further education or the world of work, and successfully take their place in adult society.
The prospect, therefore, of re-integration into mainstream for this group, while it cannot completely
be ruled out, must be considered remote. In addition it is probable that they will attain fewer
recognised qualifications, which, if they remained on their mainstream school roll, would have an
adverse result on the school's overall attainment profile. It is, therefore, proposed that young
people attending Balerno and Connect 5 centres be enrolled as pupils of the Offsite Education
Service.
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ASDAN

ASSIST
CALM
CSP
DEPS
EDS

ERGO

HMie
HSSS
IEP
ISMS
LSG
LTiD
PACE
PSHVS
RRMG
SCQF
SEBD
SPACE

XL
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Glossary of abbreviations used in the Guidelines

Award Scheme Development and Accreditation Network - a curriculum development
organisation and an internationally recognised awarding body offering a wide range of
curriculum programmes and qualifications for all abilities, mainly in the 11-25 age group
Access and Support for Schools in Tayside

Crisis, Aggression, Limitation and Management

Co-ordinated Support Plan

Dundee Educational Psychology Service

Educational Development Service

Private provider offering alternative education programme for young people in danger of
social exclusion

Her Majesty's Inspectors of Education

Home School Support Service

Individualised Educational Programme
Intensive Support Monitoring Systems

Local Support Group

Learning Together in Dundee

Pupil Access to College and Employability
Pre-School Home Visiting Service

Residential Resource Monitoring Group
Scottish Credit and Qualifications Framework
Social, Emotional and Behavioural Difficulties
Supporting Primary Aged Children Early project
Prince's Trust XL - xI clubs target young people facing difficulties in schools and work with

them on a personal development curriculum that promotes achievement and encourages
success
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Appendix 5
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Dundee City Council Education Department
Floor 8
Tayside House
Crichton Street
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DD1 3RJ

Tel: 01382 433111
Fax: 01382 433080
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